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Palabras clave =~ RESUMEN
= poder, En una situacion de comunicacién, la interaccion nunca
'g&?&nim estd completamente equiltbrada ni tampoco es asimétrica.
B iovencs, Sin embargo, las relaciones de poder estin presentes en toda
mdidicticadela  interaccién verbal, tanto en las conversaciones formales
 pragmitica. como en las informales entre varios jévenes de distintos ori-

A gen. El objetivo de este trabajo es mostrar cémo una
ensefianza adecuada de la pragmdtica en el salén de clase,
permitird a los jévenes no sélo adguirir una consciencia del
fendmeno, sino también desarrollar estrategias para revertir

la asimetria que se da en la interaccidn.

is group of papers is dedicated to two purposes: they are dedica-
iptive linguistics looking into the formal and informal com-
inication inside and outside the classroom observing both teachers
d students in their pragmaric roles and interaction. The participants
ave agreed to discuss this wide field of “conversation” in its broadest
S€ on the sensitive topic of power. Power determines interaction,
Pecially in the classroom.
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Therefore we can link this first descriptive purpose with educatio-
nal linguistics. The interaction in the classroom may not only be seen
under according to the principle that the teaching process should run
as smooth as possible, but this interaction can also be a vivid field of
creating and discussing not only language, but pragmatic awareness
and multi-ethnic relations.

This purpose of the panel is a truly didactic one, focusing goals of
education and learnedness and of social tact. While the first purpose
—describing conversation inside and outside the classroom— may be

taken as an important part of general pragmatics.

Some theory

I would like to start with two perhaps provocative statements

(1) Interaction, communication, and even conversation are never
completely power balanced, and never really symmetrical. 1 personally
doubt whether one should even wish that they were, or whether one
should try to educate kids and students to worship symmetrical com-
munication. Asymmetrical communication brings a subject, a topic
forward. But accepting the that there is no symmetrical interaction
asks for pragmatic awareness and technics as a part of a communicati-
ve competence (Habermas) that might deal with the unbalanced power
in conversation and may become part of the game (in the sense of
Wittgenstein) of gaining and losing power. The goal is 2 moral or even
ethic consciousness of conversational power and interaction,

(2) My second statement is linked with my natural data, i.e. with
conversation outside the classroom: Originally I wanted to set out a
counterweight to the formal situarion of classroom conversation, and
therefore I worked on some informal communication of youths. But
this brings me to the statement that there is far more formal commu-
nication in so-called informal communication situations than this clas-
sic dichotomy makes one expect; on the contrary: informal communi-
cation is full of elements of formal communicartion, and this means
that the formal power distribution in conversations influences the so

called “free” communication powerfully.

My first statement questions the most influential maxims of Grice
on their basis: if asymmetrical communication is found everywhere,
Grice’s principle of cooperation and its maxims of quantity, quality,
relations and manner work actually in favour of the powerful partner;
therefore one can conclude that the cooperative principle stabilizes the
asymmetrical interaction.
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Habermas in 1968, ‘and even ¢h

berm: 1968, ough I value his validj i
Rationality, Rightqess_, and Appropriacy, one has to f;lcletythct:agn & off:
Power-asymmetry in interaction. And it is Habermas who Visu:ll;z:s

ey b ; K
ord’i ::; alu;‘ act}ll(_)n dljs strategic, when it is success oriented. However, in
ite, this distinction cannor be ; "
rdin made so clear] d
nicative i i i In insti s
s al?d strategic ac.:n(:‘n mingle, in institutional discourse (compa-
].f' ha.trr':s) as well as in “free” communication j
.. tr }is lf; $0, I repeat the conclusion which [ made in my first state
: c . . T
o cduca?‘s o:'l l:fnguage use and of power in interaction do not lead
g IOT ideal of power balanced, symmetrical communica-
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. Mplementarity of communication (Watzlawick) not be one

As I know that the road to thi :
: . o this competence is long, I plead fo

: gmmnr Ie::;m in school. These might include obsirva!:ions in j:;:::i}-’
as and the like, but first of al] they should monitor the every-

s ould install new loudspeakers ; ir di
e ; peakers in their d
Ml young folk’s home. Mehmet (=M) is the strong pe:slgn lis:otl:
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group, Tolger (=T) is his follower, and he wants to become “DJ”, the
most wanted position in the group.

Shall we buy new (loud speaker) boxes
Mehmet:born in Turkey, he lives in Germany since he is 4 mechanic;
Tolger: from Turkish-German parents, mechanic
Girbiz.  born in Turkey, bilingual
Anna:  father German, mother from Guatemala, bilingual German-Spanish,
Rondl:  German-American, 20, electrician
Assi:  Turkish-German
T M and then we talked about two guys who want two new boxes; and
who just don't do anything about it not even finding out what they
cost and $o on ... it’s not that | look at anyone in particular. 0.k, no

more.
T What's about?
5 G Who is he:
K Wait, wait. Now let me say something
G Who has the saying here?
T Just wait, and shut up. It's me talking
LA Don't you fool me. O.k.! | am the boss. | can manage, | manage every
10 thing. | am not the fool here who is doing everything for you; and
then you make the DJ (disk jockey)
i) Fuck it
1 G: Nobody is calling you fool
M: {0f) course, they do
15 T: It has been talked out. What was it?
M: What about?
LT: First the money saved; piling it up; and then let’s go ahead
M: 0.k; and then?
Assi:  But shouldn't we know what we really want. You know, people want
0 new CDs; got me.
2 G: Now, you just listen
T Noooo
Assic  Come on, live up to standards
T Ok
5 G | stick to it
A: You know what | mean
T Hey. No dollar, no looking. Half a year, and they have better boxes.
cheaper ones.
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Assi: A question, o.k.

T Go ahead
B0 Assi:  You want (to) buy something [and)
T Yea
3 Assi:  don't know what to buy
E No, ‘course | know
G Do we have the money
B5 T Sure, | know what to buy
Anna: 400 bucks
G: 400 bucks!

T besides they ‘ve got good boxes in the specials
G or at the swap market
B0 Assic  Stop. Ok. You want to save
T: Yea, ‘course | save
Assi:  let'ssay ...
4 T 800 bucks
Assi:  Another 800 bucks or what
A5 T Yea, just about
Assi: 0.k that's enough, you think. We are at 400 now, and another 400.
That's really enough

G: Hey man. 800 bucks for boxes, real’ good ones
Assi:  Well, F thinks you come

50 G: [cheap boxes]
Assi:  F told me they go from 500 to 3000

__G: Well; ok.
JE Now listen, now listen what “Rond| electrician” says
Rondl: 2000

b5 T: Good boxes 2000 boxes

G: _ 0.k., and not just for 400 bucks

5 ¢35n Sk That's it. Find out what we want and what it costs
: ea,

Assi:  Look, we should ...

60 T: Why me? Just wait, baby. Why me?

Assi: | thought it was your idea
Mehmet: They want no boxes

_Assi: | don't care. Boxes are all right for me.
i Next please!
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Now let me pick out 5 interesting sequences shortly:
| The first one goes from line 9 t 17. Tolger is calming down the
anger of Mehmet, and he has some power under the shelter of
Mehmet, compare especially line 17: “First the money saved —
piling it up— and then let’s go ahead” :
In the following three sequences (2 -3 - 4) it is the energetic young
girl Assi who is winning power. Let’s see how she is doing so:
In 2 she begins with a basic question (line 19) and is not accepting a

lane “no” by pointing to general standards of conversation— 0

should I say to “Gricean’ principles of cooperation 2

In 3 she drives Tolger to a defense position; Tolger is accepting doubts
and fights for his position with a weak argument mentioning the

specials (line 38).
Sequence 4 shows the cooperation of Assi, but she is setting limits as

far as the buying of loudspeakers is concerned for to get through

with her plea for new CDs later. She prepares this by enlarging her
power by an especially exact question __line 44: Actually she is put-
ting Tolger down because of his unclear statements.

Burt at this point Tolger obviously realizes that he is really losing,
and therefore he uses what one can call a rhetorical trick: in sequence
5 he brings 2 competent partner into the game, and he wins against
Assi, but at the same time he Joses against Mehmet. Finally it is Assi
who is cooperative helping Tolger, however in a weak manner (line 59)

— but Tolger cannot accept.

Of course 1 could talk about observations along my “poor” transla-
tion as far as the German original is concerned (it was much rougher)
bue it enables me to point out the following:
(1) Even though the original plan to buy new loudspeakers for the disco

in the young folk's home is questioned, and other plans seem pos-

sible, the boss —hete it is Mehmet— keeps his power at the end.

(2) It is the young girl Assi who gains some power in the conversation
because of her clear questions and because of her speaking of conse-
quences. She would be a good example of fulfilling Grice’s maxims;
and this is true for Tolger, too, who is gaining some power in the
beginning, and losing it against Assi. Finally he regains some power
by bringing his competent friend Rondle into the conversation,
and Assi can just withdraw “in honour”.

(3) Even though this was a non-institutional conversation, there was
plenty of formalism in it:
— Statements of power an

the boss™!

d consciousness of the social deixis “I am

L e L i e A Ll £ My M,

- QgcsFI?n? a,nd answers, here in the mode of Socrates maeeutic
principle forcing the interlocuter to follow the topic brought u
by the questioner —

— Transferring th i

e topic — I
-t g the topic to a—so nominated— competent person
;1\1 ed like a “witness of the crown” ’
— Allowing a son
- i 3
o nogl i ehzw pseudc_l derrfo‘cratxc process even though it
ead to a democratic decision.

I hinde i i i
Al im; hﬂg:céi; frozl analyzing this conversation more exactly with
ions. At any rate it seems to me al
' _ e already proven th
there is more formalism i instituti o chan one
sm in non-institutional conversati
. lisn ersation than
might iti Py
tioia_[ expect. Or, said in other, positive words: The study of institu-
o _m;rlif{non and commlzlmcation brings considerable insight into
at is and taken for “open conversation”.

The goal

However, I have made this sketch especially for one reason:
fl‘:g; p;zgtlnaui:l knowle.dgc and awarenesgei(rzl Sc:}lrlool, and Iazc:ll.l(l)ggzg
. ,-F;g ni)a:izv C;)marc willing to de.velop concepts and methods to reach
g SChOOLpetence which is aware of itself. We need pragmaric
Usually this awareness is quite fuzzy, if it exi
suggest to describe levels of gwa.reness}:v;ﬁ::;lc:alxsltsbzt rﬂ;;ﬁe::imil
i’fi’];[? first step would lead to a half consciousness which shgulﬁ
e zrp:izon to r;lspt?nd on pragmatics when there is some unea-
s =1 ;:rc;u e in thel communicative interaction. The next
i uld include some 'bamc pragmatic knowledge working like a
n everyday conversation. The final step goes up to a cogniti
pra%n:fnc a.nC;l[ 1hnguistic level. e
e agOgi y 1 claim that there is a double ch: iri
Ezafmatzlcd:%warcness: first by reflecting these ritualinacfl;OtL:fl'qﬁzzg%
> 5 an isturbances on the grounds of verbal and non-verbal beha-
loxi, second by changmg and modifying these rituals.
L a.: T:n:ll'la}st (Io thI;: lnstitutiOflaJ Flas§room conversations, there is for
e ygm; is %}ta as'ed non:msmunonal conversation of multi-eth-
e sociij P;[BO'P'G: tl{lsmg their young folk’s language they determine
e eixis: they fight for power in conversation, give up, try
ritua_l;, e al:; ;c;lr:[r;soil [E:::;izr’l’d tix::: Ebs/c}:ver finds out not only their
: which s/he can i
Pragmatic awareness among students by introducil:lasgctﬁ;sbtl;gg of? Zaatﬁ

- rial in
to classroom. In other words: one should converse about conver-
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sation in school continuously in order to develop a metapragmatic rou-
tine.

Putting up these pedagogic —or in my German words: didactic-
goals means not only to plead for pragmatic awareness and competen-
ce, but also for some ethic consciousness because power plays always
an important role in conversation.
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